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Expected prior learning	● Children will have undertaken local area studies throughout the Early Years 

Foundation Stage, Key Stage 1 and lower Key Stage 2, which may have 

included visits to local farms, parks and the high street. Children will be able 

to write their own address and will have some idea of the school catchment 

area where they and their peers live. This will give them some sense of scale. 

Their concept of the ‘local’ is likely to be strongly based on this. If the school 

is in a busy city, the scale might be much smaller than if in a more rural 

location. They will have seen, used and will recognise Ordnance Survey maps, 

keys and symbols such as place of worship, Post Office, pub, campsite and  

so on.

Overview of progression	● This chapter is designed to help you slot your own ‘location and place 

knowledge’ (see National Curriculum) into the framework provided. Perhaps 

the best way you can start to plan a term’s work like this is to get a local map 

at 1:25,000 scale from Ordnance Survey and decide where your local area 

actually is! 
	● What is your area’s boundary? This can always be defined by you and the 

children in the first session. It will depend largely on the type of settlement 

you are in and how defined it is. Some schools are in the centre of a housing 

estate, others on the edge of towns or cities; others might be near notable or 

even famous landmarks. All of these will offer rich sources of ways you can 

enquire about the people, places and environments near to you. Of course, in 

the 2014 National Curriculum there is an increased emphasis on both human 

and physical geography, so be careful not to focus only on the buildings; think 

about what is under the ground as well as what is prominent on the ground 

too, such as rivers, streams, ponds, hills, or even mountains. Of course, you 

may also be lucky enough to be near the coast or in the centre of a big city!  

	● It is important to draw upon what the children have done before, their 

interests and any primary source materials that they may be able to provide 

through parents and relatives. 
Creative context

	● Art and design: local artists who have represented the area over many 

years can be valuable for different views of familiar places. Local art shops 

are a good place to find local artists who might give talks about what 
inspires them. This can even be the case in cities where industrial decline or 

regeneration could be a popular theme. 	● History: geography is preoccupied by the present and future, but it also 

considers why buildings and places have become special, forgotten or 
celebrated. Their history may be one reason for this and you may need to 

visit a local archive or sources such as local council websites and archives or 

the National Archives based at Kew and online:  
www.nationalarchives.gov.uk/educationBackground knowledge	● Teaching the local area is one of the most challenging things to plan, as it 

requires some local knowledge and original research. Sometimes you have 

this because you’re an established teacher and have lived in the area for a 

period of time. However, you may be in a new class or school and might 

not know where to start. Sometimes the children will know more than you! 

This is not a bad thing; starting (even in Year 5) from what the children 
already know, is a powerful way to elicit information at the start of a framed 

enquiry and can start you off on a journey of discovery that can be mutually 

beneficial and very motivating for children. Children’s families and your 
school’s collective (and often untapped) knowledge can also be useful. Maybe 

a lunchtime supervisor used to work in a factory long since closed, a governor 

might have gone to this or a nearby school or someone may have a relative 

who has an interesting trade. Do tap into these resources to enhance your 

enquiries! 
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Vocabulary
contrast, eastings, grid reference, horizontal, landmarks, northings, sense of place, vertical

Lesson objectives • To describe and understand key physical and human geographical landmarks in the local area.• To use the eight points of a compass, four- and six-figure grid references, symbols and key (including the use of Ordnance Survey maps).

Resources
1:25,000 OS map paper extract of the area you want to enquire about, including the axes of the square grid so you can see the numbers, an extract of around 25 squares will suffice; slideshow of local area images from last lesson

Curriculum objectives • To describe and understand key aspects of physical geography and human geography.
• To use the eight points of a compass, four- and six-figure grid references, symbols and key (including the use of Ordnance Survey maps).• To use fieldwork to observe, measure and record the human and physical features in the local area using a range of methods, including sketch maps, plans and graphs, and digital technologies.

www.scholastic.co.uk

Planning local area micro-adventures!Introduction 
	● This lesson is where the children will narrow down their area of study within 

the one you have already suggested. 	● Ask the children how they imagine the area might be different when they 

are at school. Field trips allow us to see the area when it’s not so busy. It can 

be rewarding to spot new things and it can give us a different ‘sense of place’. 

What’s the sense of place like at our school gates? It might be busy or quiet; 

urban or rural. There may be delivery vans, parents with pushchairs, older 

people walking or possibly even very few people during school hours. 

	● Look again at the images from last week. View the range of sites and 

whether they might show contrasts at different times of day.Whole-class work 	● Remind the children that to get the best sense of place we should use a 

detailed OS map. Look at the key on the 1:25,000 scale map and remind 

the children of those they should have encountered before. The detail on an 

OS map can help us describe the general or exact location of something. We 

‘read’ an OS map by looking at the blue lines laid over map in the form of a 

straight-line grid. Each square is 1km wide and 1km deep. These each have 

a number at the end which is unique and is called the ‘grid reference’. There 

are vertical and horizontal lines: ‘eastings’ and ‘northings’. The eastings, which 

run vertically up and down the page, increase in value when you go east; the 

northings, which run horizontally across the page, increase in value as you 

travel north (up) on the map.	● Grid references will be familiar to children from their study of coordinates in 

maths. Use the same ‘along the corridor, up the stairs’; x-axis before y, saying. 

	● You find the number of a grid square by using the eastings to go along the 

corridor, coming to the bottom left-hand corner of the square you want. Write 

this number down and then use the northings to ‘go up the stairs’ until you 

find the same corner. Put this two-figure number after your first one and you 

now have the four-figure grid reference, for example, 34 51.Paired work
	● Using the OS map extract and the symbol key for the area you want to use 

for the field trip, ask the children to pick a grid square and say two things that 

are there (for example, a place of worship and a pub). Their partner should 

then give the four-figure grid reference. Then swap roles.
	● Ask the children to write some ‘Which square...?’ questions, for example:

	● Which square has the zoo/town centre in it? 
	● Which square is likely to be the busiest/quietest? 
	● Which square has the most houses in? 	● Ask the children to highlight which grid square they would most like to 

investigate and to write questions they would like to find the answers to. Give 

them the starter words: Who? What? Where? Why? How? When? Review
	● This lesson has focused on a couple of grid squares of study. Ask the 

children: What else might we find in any individual grid square? 
	● Have a class vote (guide as much as you need to) and decide where it is 

you will visit in week 5. Remember: A high street/busy place is recommended 

for the field trip as there are more things to immediately see, do, count and 

enquire about. However, this does not mean you shouldn’t split the group 

(as a good way to differentiate), with some children tasked with going and 

visiting other areas too. This will all depend on the variety of environments 

near your school. There will be obvious child safeguarding and risk-assessment 

implications to this.
	● Use the map references you have discussed this lesson to plan a route, 

thinking about the start and end points.  
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Week Objectives
Summary of activities Expected outcomes

1 •	To describe and understand key 

physical and human geographical 

landmarks in the local area.

•	To use photos, maps, atlases and 

globes to describe features studied.

•	To know different perspectives exist 

about local area studies.

•	Decide what your ‘local area’ is.

•	Attempt to classify what sort 

of area it is using geographical 

vocabulary.

•	 Identify local landmarks.

•	Create a storyboard for a brochure 

about a locality.

•	Can identify landmarks in the 

locality.
•	Can discuss the presentation/

impact of promotional literature 

about a locality. 

•	Can produce a storyboard of ideas 

for a brochure about the local area. 

2 •	To describe and understand key 

physical and human geographical 

landmarks in the local area.

•	To use the eight points of a 

compass, four- and six-figure grid 

references, symbols and keys.

•	Compare paper and online maps.

•	Practise reading grid references.

•	Look at four-figure grid references 

in relation to your local area.

•	Can use grid references when 

planning a local route.

3 •	To know different perspectives exist 

about local area studies.

•	To use maps at different scales to 

plan routes.

•	To plan fieldwork activities.

•	 Investigate ideas of scale 

by looking at local maps and 

estimating journey time.

•	Assess the area for risks by looking 

at a map.

•	Can plan and undertake a risk 

assessment local fieldwork.

•	 Investigate an enquiry question in 

a fieldwork context.

4 •	To carry out fieldwork activities 

with a basic awareness of risks and 

precautions.

•	To investigate an enquiry question 

in a fieldwork context.

•	Consider questions to pose on the 

field trip.

•	Consider what is included on a 

map and what isn’t and compare a 

sketch map with an OS map.

•	Can use appropriate information- 

gathering techniques and methods 

during fieldwork.

•	Carry out fieldwork activities with 

a basic awareness of risks and 

precautions.

5 •	To use appropriate information- 

gathering techniques and methods 

during fieldwork.

•	To carry out fieldwork activities 

with a basic awareness of risks and 

precautions.

•	To investigate enquiry questions in 

a fieldwork context.

•	Using all the prepared questions, 

go on a field trip and attempt 

to answer all enquiry questions, 

recording information appropriately, 

using paper, digital cameras, 

dataloggers and so on.

•	Can gather basic information 

during fieldwork.

•	Can carry out fieldwork activities 

with a basic awareness of risks and 

precautions.

•	Can investigate enquiry questions 

in a fieldwork context.

6 •	To interpret visual, number and 

other information gathered during 

fieldwork.

•	To organise and communicate 

findings from a geographical enquiry 

using appropriate means.

•	Use ‘hotseat’ questioning to recap 

on information gathered on the field 

trip.
•	Review the findings of their trip and 

compare with their ideas of the area 

before their trip.

•	Compile the results of their 

findings.

•	Can organise and communicate 

findings from a geographical enquiry 

using appropriate means.

•	Can recognise that geographical 

information about a locality can be 

presented in different ways.

•	Can use maps, images and text to 

convey information about a locality.

Investigating our local area  

(a framed enquiry)

This chapter continues the development of the children’s enquiry skills from the more focused enquiries in Key 

Stage 1. Here children will have a chance to make choices about data-gathering methods and presentation 

techniques. This enquiry has strong links to local area history or relevant issues that are happening near you. 

It’s helpful to have an area in mind, but it is good to negotiate this and discuss what would be most useful to 

explore. The aim is for the children to develop a ‘sense of place’ based on local human and physical features. 

Curriculum objectives

Geographical skills and fieldwork

•	To use fieldwork to observe, measure and record the human and physical features in the local area using a range of methods, 

including sketch maps, plans and digital technologies. 

Chapter at a glance
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Vocabulary

address, area, city, council, 

grid square, hamlet, 

Ordnance Survey (OS), scale, 

village, town map, symbols

Lesson objectives 

• To describe and understand 

key physical and human 

geographical landmarks in 

the local area.

• To use photos, maps, 

atlases, globes and digital/

computer mapping to 

describe features studied.

• To know different 

perspectives exist about local 

area studies. 

Curriculum objectives 

• To describe and understand 

key aspects of physical 

geography and human 

geography.

• To use maps, atlases, 

globes and digital/computer 

mapping to describe features 

studied.

Resources

1:25,000 scale OS maps 

paper maps, printed extracts 

or online; photocopiable 

page 17 ‘Geographical 

bingo’; slideshow of 20 

local area images (source 

online, for example, from 

Google Images, Flickr or 

Geograph, which has images 

of every grid square in the 

UK and collated content 

sections too); promotional 

literature about your area; 

photocopiable page 18 ‘My 

story of our locality’ 

Introduction 

	● Orient the children by asking them if they know their ‘world address’. Share 

with the children your world address at school: for example, Teacher’s Desk, 

Class 5, Cherry Tree Primary, School Road, Scholasticville, London, SW00 IAZ, 

England, UK, Europe, Northern Hemisphere, The World! 

	● Use online mapping to show the children how we can zoom in and out at 

different scales, noting the scale bar in the bottom corner. Click this and let 

them see how it can change between metric and imperial.  

	● Discuss that this term’s work is about our local area. Where is our local area 

on this map? Discuss appropriate key vocabulary such as hamlet, village, town 

and city and define where it is that you are. 

Whole-class work 

	● Compare an online map with a (paper) 1:25,000 scale Ordnance Survey 

(OS) map of your area. Remind the children of map symbols. 

	● Using the most famous local landmarks, show five photographs to start 

the children thinking about what their area is like. Is it commercial? Industrial? 

A tourist area? Suburban? Quiet and rural? After they have got a sense of what 

you think is local, ask them if they would have used the same images. Are 

these the most significant local features? Say that you want to get an idea of 

what you all agree is ‘local’. 

	● Discuss how flat or hilly the area is, or the different types of land use you 

can see in your chosen photographs.  

Group work 

	● On the interactive whiteboard highlight where these landmarks are on an 

online map. Use different colours to identify open space, housing, shops, water 

sources, and so on. Ask: Can you say what sort of housing is in the area? Do you 

know the names of any local rivers or streams? What’s the local park called? 

Paired work
	● Ask the children to review some promotional literature from the local 

council about their area. Download some leaflets (or better still get some from 

the tourist information centre or town hall). Using photocopiable page 17 

‘Geographical bingo’, you could play this game to further identify key aspects 

of what is local. First the children circle the aspects of the area they expect to 

see in the photos or video. Then against the clock, or as the film plays, they 

should cross the items off the items when they see them. 

Independent work 

	● Ask the children to complete photocopiable page 18 ‘My story of our 

locality’ by writing or drawing a response using the prompts.

Differentiation  

• Support: less confident learners could have a sketch map drawn for them by an adult or 

other child to help them visualise the local area. 

• Challenge: ask more confident learners to find the locations of things identified on the 

photocopiable sheet on the OS map. 

Review
	● Ask the children to share and compare their stories from the photocopiable 

sheet. Have children living near each other agreed? Compile a class list (ready 

for the big book summative outcome at the end of this term) of the old and 

new things; best and worst things; things to improve and future thoughts 

about the local area. 

Where is the local area? Drawing the 

boundaries

www.scholastic.co
.uk
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Revise
	● As a class, recall the main features of the area they visited. Ask: What was 

your lasting impression of the place? Refresh their memories of the place, people 

and built and natural environments. Discuss the rewarding aspects of the visit 

(people, places, environments) and how they overcame any risks. Ask: What 

was surprising? What did you see that you were not expecting? 

	● Ask the children to update the sketch maps handed out in week 4. Through 

discussion with someone in their group, ask them to create an entirely new 

key. They should think of the four aspects explored: people, places and built 

and natural environments and create a set of symbols based on what they 

saw. They need to be careful to include inanimate objects only. If there is 

something else they would like to include (a person they met, an interesting 

sight, an event that happened) they should simply place a star. This will 

prompt them to be able to talk about it when they recall their journey later. 

These can be added to their big books (see week 6). 

Assess
	● Assess the children’s ability to set up a local enquiry by asking them to 

create a recipe for a successful field trip. They should refer back to their risk-

assessment rap if they need to. See photocopiable page 23 ‘Recipe for a 

fantastic field trip’ for prompts. These can also be added to the big book or 

wiki (see week 6).

	● The children should present their big books or wikis in four (or more) 

groups. These will include their findings from the field trip, maps and ‘recipes’. 

They should do this to an interested audience as appropriate, such as the 

school council, governors, head teacher or invited guests/parents. 

	● Deepen the children’s understanding of the enquiry frame questions from 

week 5: Why is the place like this? Prompt for human and physical vocabulary 

related to built and natural environments. 

	● How does the place make you feel? Prompt for descriptive vocabulary. 

	● How has it changed and is it still changing? Why? Prompt for links to history, 

age of buildings and so on. 

	● What transport and other connections are there? Prompt for connections 

related to nearby settlements seen on signs, where the transport goes to as 

well as connections seen through food, clothing or any other link to the world 

beyond the locality. 

	● What are people’s opinions about the area? Prompt for conversations had, 

teacher input given and research they or others have uncovered.

Further practice

	● The skills and understandings developed during this term could be extended 

by asking the children to create their own themed enquiry and looking at 

one aspect of an area such as sustainability. You could also link this to a 

comparative study of another part of the world with an enquiry where a field 

trip is not part of the study.

Resources

Photocopiable page 23 

‘Recipe for a fantastic  

field trip’

Vocabulary

local, Ordnance Survey, 

symbol

Curriculum objectives 

• To identify, describe and 

understand key aspects 

of physical and human 

geography of the local area. 

• To use fieldwork to observe 

measure and record the 

human and physical features 

in the local area using a 

range of methods, including 

sketch maps, plans and 

digital technologies.

About the book
This book is divided into twelve chapters; six for each year group. Each chapter contains a half-term’s work 
and is based around a topic or theme. Each chapter follows the same structure: 

Chapter introduction
At the start of each chapter there is a summary of what is covered. This includes:

●● Introduction: A description of what is covered in the chapter. 
●● Chapter at a glance: This is a table that summarises the 

content of each lesson, including: the curriculum objectives, 
lesson objectives, a summary of the activities and the outcome. 

●● Expected prior learning: What the children are expected to 
know before starting the work in the chapter.

●● Overview of progression: A brief explanation of how the 
children progress through the chapter. 

●● Creative context: How the chapter could link to other 
curriculum areas.

●● Background knowledge: A section explaining grammatical 
terms and suchlike to enhance your subject knowledge, where 
required.  

Lessons
Each chapter contains six weeks’ of lessons. At the start of each week there is an introduction about what is 
covered. The lesson plans then include the relevant combination of headings from below. 

●● Curriculum objectives: The relevant objectives from the Programme of Study.
●● Lesson objectives: Objectives that are based upon the Curriculum objectives, but are more specific 

broken-down steps to achieve them. 
●● Expected outcomes: What you should expect all, most and some children  

to know by the end of the lesson. 
●● Resources: What you require to teach the lesson. 
●● Introduction: A short and engaging activity to begin 

the lesson. 
●● Whole-class work: Working together as a class. 
●● Group/Paired/Independent work: Children working 

independently of the teacher in pairs, groups or alone. 
●● Differentiation: Ideas for how to support children who 

are struggling with a concept or how to extend those 
children who understand a concept without taking them 
onto new work. 

●● Review: A chance to review the children’s learning and 
ensure the outcomes of the lesson have been achieved. 

Assess and review
At the end of each chapter are activities for assessing and reviewing the children’s understanding. These can 
be conducted during the course of the chapter’s work or saved until the end of the chapter or done at a later 
date. 

At the start of each chapter there is a summary of what is covered. This includes:
●● Curriculum objectives: These are the areas of focus for the assess and 

review activity. 
●● Resources: What you require to conduct the activities. 
●● Revise: A series of short activities or one longer activity to revise and 

consolidate the children’s learning and ensure they understand the concept(s). 
●● Assess: An assessment activity to provide a chance for the children to 

demonstrate their understanding and for you to check this. 
●● Further practice: Ideas for further practice on the focus, whether children 

are insecure in their learning or you want to provide extra practice or challenge. 
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Name: Date: 

Settlement hierarchy

I can identify different types of settlement and put them in 
hierarchical order.

How did you do?

 � Put the following in size order.

Small town

Large town

Village

Capital city

Hamlet

Conurbation

Single building/house

City

Decrease in 
frequency

Increase in size of 
settlement, higher 

population and 
more services

Isolated dwelling

Hamlet

Village

Small town

Large town

City

Conurbation

 � Match these definitions to the examples provided for Boston. 

.36 100 GEOGRAPHY LESSONS PHOTOCOPIABLE
www.scholastic.co.uk

Name: 

Date: 

PHOTOCOPIABLE

www.scholastic.co
.uk

Definitions of a world city (1)

 � Cut out and match the black and white images to the statements.  

World city definitions
Images of London

There are many millions of people  

living here.

Offices here act as headquarters for big 

companies and banks.

The city has its own government  

or mayor.

New ideas come from the city; it might 

be famous for new fashion, food  

or films.

Television and radio stations are  

based here and films are made and  

sent worldwide.

The city dominates the region and is 

known worldwide.

People who work with their hands  

don’t get dirty doing jobs. If they 

make things they are probably helped 

by technology.
. 33
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Photocopiable pages 
At the end of each chapter are some photocopiable pages that will 
have been referred to in the lesson plans. These sheets are for the 
children to use. There is generally a title, an instruction, an activity and 
an ‘I can’ statement at the bottom. The children should be encouraged 
to complete the ‘I can’ statements by colouring in the traffic lights to 
say how they think they have done (red – not very well, amber – ok, 
green – very well).

These sheets are also provided on the CD-ROM alongside additional 
pages as referenced in the lessons (see page 7 About the CD-ROM). 
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Week Objectives Summary of activities Expected outcomes
1 •	To describe and understand key 

physical and human geographical 
landmarks in the local area.
•	To use photos, maps, atlases and 
globes to describe features studied.
•	To know different perspectives exist 
about local area studies.

•	Decide what your ‘local area’ is.
•	Attempt to classify what sort 
of area it is using geographical 
vocabulary.
•	 Identify local landmarks.
•	Create a storyboard for a brochure 
about a locality.

•	Can identify landmarks in the 
locality.
•	Can discuss the presentation/
impact of promotional literature 
about a locality. 
•	Can produce a storyboard of ideas 
for a brochure about the local area. 

2 •	To describe and understand key 
physical and human geographical 
landmarks in the local area.
•	To use the eight points of a 
compass, four- and six-figure grid 
references, symbols and keys.

•	Compare paper and online maps.
•	Practise reading grid references.
•	Look at four-figure grid references 
in relation to your local area.

•	Can use grid references when 
planning a local route.

3 •	To know different perspectives exist 
about local area studies.
•	To use maps at different scales to 
plan routes.
•	To plan fieldwork activities.

•	 Investigate ideas of scale 
by looking at local maps and 
estimating journey time.
•	Assess the area for risks by looking 
at a map.

•	Can plan and undertake a risk 
assessment local fieldwork.
•	 Investigate an enquiry question in 
a fieldwork context.

4 •	To carry out fieldwork activities 
with a basic awareness of risks and 
precautions.
•	To investigate an enquiry question 
in a fieldwork context.

•	Consider questions to pose on the 
field trip.
•	Consider what is included on a 
map and what isn’t and compare a 
sketch map with an OS map.

•	Can use appropriate information- 
gathering techniques and methods 
during fieldwork.
•	Carry out fieldwork activities with 
a basic awareness of risks and 
precautions.

5 •	To use appropriate information- 
gathering techniques and methods 
during fieldwork.
•	To carry out fieldwork activities 
with a basic awareness of risks and 
precautions.
•	To investigate enquiry questions in 
a fieldwork context.

•	Using all the prepared questions, 
go on a field trip and attempt 
to answer all enquiry questions, 
recording information appropriately, 
using paper, digital cameras, 
dataloggers and so on.

•	Can gather basic information 
during fieldwork.
•	Can carry out fieldwork activities 
with a basic awareness of risks and 
precautions.
•	Can investigate enquiry questions 
in a fieldwork context.

6 •	To interpret visual, number and 
other information gathered during 
fieldwork.
•	To organise and communicate 
findings from a geographical enquiry 
using appropriate means.

•	Use ‘hotseat’ questioning to recap 
on information gathered on the field 
trip.
•	Review the findings of their trip and 
compare with their ideas of the area 
before their trip.
•	Compile the results of their 
findings.

•	Can organise and communicate 
findings from a geographical enquiry 
using appropriate means.
•	Can recognise that geographical 
information about a locality can be 
presented in different ways.
•	Can use maps, images and text to 
convey information about a locality.

Investigating our local area  
(a framed enquiry)

This chapter continues the development of the children’s enquiry skills from the more focused enquiries in Key 
Stage 1. Here children will have a chance to make choices about data-gathering methods and presentation 
techniques. This enquiry has strong links to local area history or relevant issues that are happening near you. 
It’s helpful to have an area in mind, but it is good to negotiate this and discuss what would be most useful to 
explore. The aim is for the children to develop a ‘sense of place’ based on local human and physical features. 

Curriculum objectives
Geographical skills and fieldwork
•	To use fieldwork to observe, measure and record the human and physical features in the local area using a range of methods, 
including sketch maps, plans and digital technologies. 

Chapter at a glance



Name: Date: 

The water cycle

�� Read the following paragraph. Write the correct word in the gaps.

The  heats the water in oceans and lakes causing the water to                

                             and form water vapour. As the air rises, it cools. The water  

 condenses into tiny droplets of  . The 

droplets crowd together and form a . The droplets grow until 

they become too heavy and fall to the  as  

(rain if liquid, snow if solid). The water soaks into the ground and collects in 

 and . Some of the water is transported back to 

the oceans by streams and rivers, some of the water is used by plants or animals 

and some is evaporated directly back into the atmosphere. The  

that never ends starts again!

ground      precipitation      cycle      water      cloud   
evaporate      Sun      rivers      vapour      lakes

How did you do?

I can describe the water cycle.
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